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Intent, Implementation, Impact 
Intent
“Place matters. It matters to children discovering who they are, exploring their world, and finding their place in it. Place matters to families growing and deepening connections to their communities. It matters to communities staying vibrant and being resilient. And place matters to visitors and newcomers who want to know and feel a place and what makes it distinctive.”
(Vergeront, 2013)

By viewing the teaching of geography as developing a sense of place and an understanding of where we come from, we can allow children to develop their habitus and their sense of self. A sense of place comes from a feeling of connectedness, be it physical, emotional, or spiritual, to a specific geographic area (Relph 1976). “Developing a sense of place through geographic experiences helps build the social and emotional foundation children need and will one day use as adults […] Developing this sense of place lets children know that they belong in the physical world around them and in the social and cultural world they share with others.”  (Brillante and Mankiw, 2015)
Our children are wonderfully multi-ethnic and have roots all over the world. We believe – building on the foundations of the existing literature – it’s important for our children to have a strong sense of identity and an understanding of who they are and where they exist in the world. We aim to develop in our pupils a contextual understanding of where they have come from, in order to order to better understand and subsequently develop their habitus. Hence, although all geographical strands are covered across the school, our curriculum places the emphasis on human geography to allow pupils to develop this sense of place, identity, and – ultimately – self.
Implementation
The topics we teach have been deliberately chosen to allow children to foster a sense of place and develop their understanding of where they live (Leicester and the local area; EYFS-Y3) and where their families may have originated from (Y4-6). Examples include:
· Year 1 – mapping the school, exploring the local environment through their ‘From city to seaside’ unit. Fosters a sense of place and attachment/belonging to the school itself and its geographical area
· Year 4 – Vikings and Anglo Saxons – migration, relating human geography to the reasons people may decide to migrate; Baghdad – understanding the human geography of the middle east; Breadwinner – geopolitics
· Year 6 – in-depth study of local area to foster a sense of place and belonging; Ahimsa – looking at the partition of India and the geopolitical circumstances which led to the establishment of Pakistan and Bangladesh, where a large percentage of our pupils hail from.
Impact
The primary means for assessing geography is through curriculum in action (CIA) meetings. These are conducted regularly as part of a collaborative dialogue between senior teachers, senior leaders, the subject co-ordinator and teachers on the quality of their science curriculum in each year group and across the whole school. The most recent geography CIA, held in June 2021, found that:
· Geography is particularly strong up to Year 4. 
· There is a strong adherence to the national curriculum and a strong evidence base for the work.
Areas for improvement were:
· [bookmark: _GoBack]Year 5, whereas the teaching is strong, have not looked at a whole school map and subsequently are repeating work from other year groups. 
· Year 6, due to poor subject knowledge and a degree of turbulence in staffing, had poor evidence despite the general teaching quality being of a high standard. 
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